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Bullying has become a 

national concern, espe-

cially due to the nega-

tive outcomes for both 

bullies and victims1. Al-

though a number of bul-

lying prevention pro-

grams exist, the major-

ity of these programs 

have been unsuccessful in reducing student bullying2 . 

Given teachers daily interaction with students, teach-

ers might be highly effective in intervening and reduc-

ing bullying behavior3,4,5,6. However, it seems that 

teachers’ willingness to intervene in bullying situations 

is limited by their level of training on bullying issues 

and preconceptions that only mental health profes-

sionals have the competency to  address  bullying be-

haviors7,8,9. 

It is possible that if teachers were trained to view bul-

lying as a behavior management problem rather than 

solely a peer relations problem, they may be more 

likely to intervene.  

Program Goals 

The primary goal of the Fostering Healthy Relation-

ships program was to reduce student bullying by sup-

plementing a bullying prevention program with teacher 

training on bullying and classroom behavior manage-

ment.  

That is the Fostering Healthy Relationship Program 

assumed that: 

 Bullying can be impacted through classroom be-

havior management.  

 Teachers who feel capable of appropriately ad-

dressing behavioral concerns within the classroom 

are more likely to intervene in bullying events. 

 Teachers that intervene in bullying events can de-

crease children’s involvement in bullying. 

 Although teachers may be effective in reducing 

bullying, inadequate relationships with peers and 

problem-solving strategies contribute to bullying 

behaviors and must also be addressed.  

Program Description 

The Fostering Healthy Relationship Program was a 

school-wide bullying prevention program imple-

mented in a small parochial middle school with 92 

sixth, seventh and eighth grade students. The pro-

gram included three components. 

 Universal Bullying Prevention Components: All 

students received instruction in an anti-violence 

curriculum which taught students to resolve con-

flicts through problem solving and using non-

violent methods  

 Small Group Counseling:  Small group counsel-

ing was provided for students who were identified 

as exhibiting bullying behavior.  

 Teacher Training on Bullying and Classroom 

Management : Teachers received training on the 

prevention curriculum, bullying, and  effective be-

havior management methods for addressing typi-

cal classroom behavior as well as bullying        

behavior. 
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Program Outcomes 

The Fostering Healthy Relationship program demon-

strated moderate success in reducing bullying behav-

ior and increasing bystander intervention. Specifi-

cally, the program: 

 Increased teacher’s willingness to intervene in 

bullying incidents  

 Decreased student bullying based on teacher re-

ports 

 Increased bystander intervention in bullying situa-

tions  

Conclusion 

Bullying in the school setting continues to be a wide-

spread concern. School staff employ a variety of anti-

bullying programs10.  However, bullying behaviors in 

schools may not be reduced by implementation of 

anti-bullying programs alone2.  

Supplementing anti-bullying prevention programs with 

teacher training on bullying intervention and class-

room behavior management strategies shows prom-

ise in reducing student bullying.   

By viewing bullying in the schools as a behavior man-

agement issue and using bullying intervention tech-

niques, teachers have a higher likelihood of facilitat-

ing a reduction in some bullying behaviors through 

intervening and reinforcing school wide anti-bullying 

efforts.  
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PRA Lab 

The Peer Relations Adjustment Lab is a research team 

directed by Dr. Jamilia Blake at Texas A&M University.  For 

more information about our lab and what we do or for 

additional resources, please visit our website  at: 

www.pralab.tamu.edu  or  

contact Dr. Blake  directly:  706 Harrington Tower MS 

4225, TAMU, College Station, TX 77843-4225; 

jjblake@tamu.edu. 


